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Abstract

Currently, millions of children and families with refugee and
asylum-seeker experiences find themselves living in new
countries, with different languages, dissimilar cultures, diverse
expectations, and different forms of schooling. For school
leaders, the challenge of integrating these students and their
families, some of whom may have endured and be dealing with
trauma and loss, can be challenging. This paper presents
findings from a study involving twenty-two school leaders in
five English-speaking Western countries (Australia, England,
New Zealand, Northern Ireland and the United States), who
have created places of wellbeing and belonging for these
families. Five major findings from the research are discussed
and suggestions for school leaders are offered. Of note, school
leaders working with children and families with refugee and
asylum-seeker experiences are encouraged to identify and
implement high-quality ongoing professional development for
staff. These leaders must learn to work within and to modify
existing school policies that often have deleterious effects on
this group of students and become adept at navigating the web
of external resources and organisations that can offer support
beyond what schools can provide. This research also offers
suggestions for educator/teacher preparation programs as it is
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evident that working with and supporting this population is not
a competency covered in most training programs.
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Head teachers, principals, students with refugee and asylum seeker
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Introduction

The current global diaspora created by conflict, war and violence has
resulted in the forced displacement of over eighty-two million people
across the world and only a small percentage, approximately 14% of
these people have been resettled in high- or middle-income
countries, for example the United States, the United Kingdom,
Australia and Germany (United Nations High Commission for
Refugees, UNHCR, 2020). Millions of people remain in refugee camps
on the borders of neighbouring countries which often have little
capacity to support their basic needs for shelter, food, education and
inclusion in these societies (UNCHR, 2019). At first glance, it may
appear that those who have been granted refugee or asylum seeker
status and have found new homelands in countries which have the
capacities to support their physical, emotional, and social needs, are
the fortunate few. However, there may still be multiple challenges
faced by this group including how to deal with change, loss, and
perhaps racism, exclusion and discrimination, which may impact
further on the trauma that they have experienced ( Alemi & Stempel,
2018; Edgeworth, 2014a; Hatoss & Huijser, 2010; Lau et al., 2018;
Nawyn, 2006). This, together with the distress resulting from
displacement, arduous and dangerous journeys of escape and from
resettlement in cultures alien to what they are familiar with can be
overwhelming and may lead to physical and psychological problems
in this population. For children who have experienced great trauma,
longer-term educational impacts may be experienced at critical
stages of their development (De Bellis, 2005, 2010; Hart, 2009). The
ongoing, complex trauma that children and young people may suffer
as a result of their displacement (Dryden-Peterson, 2017) may also
be accompanied by the loss of significant adults in their lives,
separation from family, confusion about identity and uncertainty
regarding their place in the society of their new homelands. Although,
there are studies underway, currently, there is little information
available on the long-term impact of forced immigration and refugee
resettlement issues among children and young people. It is easy to
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hypothesise, however, these children and young people will
experience similar, but more complex issues, as those investigated
by Berry (1997; 2005) and Ward & Kus (2012).

Participation in mainstream education for the children and youth with
refugee and asylum-seeking experiences may also serve as an
opportunity for mediating their traumatic experiences and for
developing a sense of belonging in their new homeland ( Due, Riggs,
& Augoustinos, 2015; Sellars & Imig, 2021). However, schools mirror
society (Foucault, 1991) and the Western societies in which these
children are resettled are often based on neoliberal principles for
education. These are characterised by the 5 C’s conservatism,
conformity, competition, conventions and commerce (Sellars and
Imig, 2021). These characteristics appear to alienate refugee and
asylum-seeking students rather than providing them with the most
effective contexts to meet their diverse needs (Guo, et. al, 2021;
Wilkinson, 2002). The opportunity for acceptance, belonging and
healing depends on the culture, climate, or ethos of the school
(Glover & Coleman, 2005; Sellars, 2021a), and attitudes of the
school leaders, namely the principals or head teachers. This paper
discusses the major findings of an international study (Imig, Sellars,
& Fischetti, 2021) in which school leaders shared the strategies,
challenges, and dilemmas they faced when working towards the
inclusion of students with refugee and asylum seeker experiences
into their school communities, whist providing a holistic education
that focussed on academic, emotional and social development

Schools are at the heart of educational practice. The values and
beliefs of the leaders in schools, and their capacities for critical
reflection (Sellars, 2017a) are one of the major contributing factors
to the nature of the interactions that are experienced by the entire
school community (Leithwood & Janzi, 1990). Erikson (1987) in
defining school culture stated it is,

“...a system of ordinary, taken- for — granted meanings and
symbols with both implicit and

explicit content that is, deliberately and non- deliberately,
learned and shared amongst

naturally bonded groups.” (p.12)

This definition illustrates the difficulties that students with refugee
and asylum seeker experiences are frequently confronted with as
they engage with formal schooling in their new homelands. Whilst
disparate groups of students with refugee and asylum-seeker
backgrounds themselves may be ‘naturally bonded groups,’ they may
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have had vastly different experiences from their peers. As Schatzki
(2017) indicates, these students will need to unravel the complexities
and nuances that are customarily taken for granted by those who are
part of this home culture. Their integration requires a more
philosophical approach to the ‘system of ordinary, taken - for -
granted meanings and symbols’, one that interrogates the ethos of
the school, a construct frequently used interchangeably with school
culture, despite the different characteristics of which each comprise
(Glover & Coleman, 2005; McLaughlin, 2005). Alder (1993) defined
school ethos as pertaining to,

“...human activities and behaviours.....a mood or moods which
are pervasive within this

environment, to social actions and their consequences, to
something that is experienced,

to norms rather than exceptions, and to something that is
unique”. (p.63)

Solvason (2005) argued that ethos was a product of the culture of
the school, acknowledging that culture was more tangible than ethos,
which was more nebulous in nature. Donnelly (2000) proposed
distinctions between the formal, aspirational ethos that is
communicated through documents and policies and the lived reality
of the ethos as subjectively experienced by the members of the
school community. As both the formal and experiential expressions
of ethos are heavily values laden, and there may be a considerable
gap between these actualities, further difficulties may arise in
attempts to integrate students with refugee and asylum seeker
experiences, obscuring pathways to authentic inclusion and limiting
possibilities for these students to develop a sense of belonging.

Belonging is a critical component of student wellbeing and is of
particular significance to the emotional and social lives of students
who may have multiple degrees of difference from the majority
community. These differences may be present as values and
attitudes, religious differences, cultural and social mores and physical
appearance. They have the potential to create situations of ‘othering’,
(Foucault, 1991; Said, 1978) discrimination and racial bias which are
counterproductive to the development of respect, acceptance and a
sense of belonging ( Oikonomidoy, 2009; Green et.al. 2016; Sellars,
2017b; Sellars, 2020a, 2021d; Sellars & Imig, 2021). The importance
of authentic inclusion and the development of a sense of belonging
can be located in neuroscience and mental health research (
Eisenberger, 2012; Immordino-Yang & Feath, 2010; Masten,
Eisenberger, Pfeifer, & Dapretto, 2010; Rock & Cox, 2012; Wang et
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al., 2014). It appears that social rejection and inclusion? exclusion?
impact negatively in the same parts of the brain as do physical injury
and pain, creating stress and distress to those who experience it. The
multiple degrees of difference that diverse students with refugee and
asylum seeker communities may bring to school communities in
Western countries are frequently considered to be countercultural in
educational contexts, most especially those with neoliberalized
education systems that are characterized by competition,
conservatism, conventions, conformity and commerce (Sellars &
Imig, 2020).

As University academics working in a school of education in a rural
Australian city with a two-decade history of receiving families with
refugee and asylum-seeker backgrounds, we are keenly aware that
school leaders often lack knowledge about meeting the needs of these
students and their families. Frequent requests for support from our
local school leaders were the impetus for the research we describe
below. The aim of our research was to identify school leaders in
English-speaking, Western countries (Australia, England, New
Zealand, Northern Ireland, and United States) with a history of
creating welcoming schools for children and families with refugee and
asylum-seeker backgrounds and then record the challenges and
opportunities these leaders faced.

Participants & Procedure

In total, 22 leaders from five countries (Australia, England, New
Zealand, Northern Ireland, and United States) participated in the
study. These school leaders represented a range of primary and
secondary schools, large and small enrolments, religious and
government, and in both urban and rural settings. Engaging in a
semi-structured interview protocol conducted via Zoom in 2020,
these leaders alerted us to the challenges and difficulties they had
experienced in addition to detailing their contexts and sharing with
us their successes, perspectives, strategies and approaches to
inclusion. These interviews were recorded, transcribed, hand-coded
and analysed for major themes by the researchers involved in this
study.

Findings
Our research uncovered a host of challenges and approaches to

inclusion employed by our participating leaders. Of these, five key
themes emerged through analyses as the most commonly offered by
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the participants. These themes are presented as well as illustrative
commentary from school leaders.

Caring and Collaborating. Reframing classroom experiences around
an ethic of care and collaboration as opposed to a focus on
competition supports the wellbeing and development of all students.
For these school leaders, hiring positive, caring educators is the first
step in creating these classrooms. A primary school leader in
Australia stated, "I just have one major criteria for all of my staff and
that is I expect them to be kind. It’s just a simple thing, I know, and
it’s just be kind to everyone.” A school leader in New Zealand affirmed
this position and also stressed the need for educators to be highly
skilled and committed, “For me, you really need to have that big quite
special combination: of love; ability to create a lovely learning culture
in your room; knowing your stuff in terms of your pedagogy, that is,
knowing it from new entrant to a higher level; and, then be prepared
to go the extra mile and connecting with your students.”

Development is Key. Many teachers are not adequately trained to
support children and families with refugee and asylum-seeker
experiences and school leaders must provide comprehensive and
ongoing professional development for staff. A primary head teacher
in the United States captured the reality of hiring teachers who are
usually ill-prepared for the challenge, “When I interview people, I
always tell them about the school first, like this is what it is, because
I think you need a separate set of tools in your toolkit.” A leader in
Northern Ireland stressed the need for ongoing and innovative staff
development, “One of our teachers is fully trained in Nurture
[practices] so he will do a lot of things like Play Therapy, Lego
Therapy, and Drawing and Talking Therapy. He is currently seeking
some counselling experience as well.”

Navigating Policy. School leaders need to learn to work within and
against existing school system policies which are often exclusionary
to this population of students. A consistent theme amongst our
participants was the need to really understand the limits of policies
and a willingness to break? modify/change? policies when they
devalue newly arrived students. A high school leader in Australia
shared her anger at the way schools and society treat children with
refugee experiences, “As a school, we get incredibly frustrated about
our kids being cut out of opportunities by the general society.” This
same leader highlighted the absurdity of some policies in the face of
the lived experiences of her students, “They’re angry at school,;
they’re frustrated at school. There are all these ridiculous rules.
They’ve just been fending for themselves for years in ghettos, and
now I want to tell them to wear a school jumper.” An Australian
primary leader articulated his emphasis on making decisions with the
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needs of students at the forefront, “It all comes down to making our
own system of thinking. Which completely changes everything
because of the way it empowers your teachers not to seek approval,
but to make the best decisions that they can for a student at any one
time.”

Focus on the People. Our participants stressed that communicating
with and supporting carers and teachers should take priority in
schools welcoming students and families with refugee and asylum-
seeker experiences including unaccompanied minors. (An
unaccompanied minor is someone who flees with out an adult family
member or carer). These students were considered to be the highest
priority in their schools. Leithwood and Janzi (1990) have found the
work of school leaders that engages with families or caregivers, is the
area where effecting change is the most difficult and time-consuming,
yet the area with the greatest benefit for students. A primary school
leader in New Zealand stated, “So, without winning the hearts of
families or children, you’re not going to create a learning
relationship.” A school leader in the United States talked of the
importance of maintaining relationships with staff throughout the
Covid Pandemic. This leader focused on the importance of
connection, “I'm just trying to think of ways to let them know that
I'm here. The other administrators are here to support them.”

Community Support is Vital. Our participants highlighted the
importance of working with and learning from community agencies
and community members. Understanding the lived experiences of
individuals who have been forced to flee their homelands, who may
speak another first language and who continue to experience loss and
trauma is likely to be beyond the skillset of most school leaders. Many
of the leaders we interviewed collaborate with community support
agencies to help provide the comprehensive support needed by some
families with refugee backgrounds. A school leader in the United
States commented, “We had a church that worked a lot with
placement of these individuals, and we could count on them to be a
partner to us, for example trying to get some parents in to be
translators.” A school leader in England talked about the power of
school families to understand the challenges of newly arrived
students, “His parents didn’t speak any English at all, it was
interesting because they made friends with another family in our
school and they got close to them. This meant we were able to tap
into that other mum, who does speak English.”

Discussion
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Creating schools that support the wellbeing of children and families
with refugee and asylum-seeker experiences is a challenge for any
school leader. Though  the variance  among teacher
preparation/training programs is vast (Imig et al., 2009), this
research indicates current teacher training programs, apart from
special education options, lack the courses and experiences to
develop educators capable of meeting the needs of these newly
arrived students with asylum seeking and refugee experiences.
Beyond teaching necessary skills, teacher education programs must
focus on developing attitudes and dispositions in candidates capable
of recognising the degrees of difference brought to schools. While
there has been a push in recent decades to educate teacher
candidates to embed culturally responsive (Gay, 2018) and social
justice practices (Cochran-Smith, 2010) into their teaching, there has
been little focus on preparing teachers for the realities of working
with students with refugee and asylum-seeker backgrounds.
Teachers on the one hand, need to be educated to understand the
traumatic events, the horror and lived tragedies some of these
students bring with them and on the other, they need to be prepared
to guard themselves against the effects of vicarious trauma. School
leaders in this study felt teachers need to develop sophisticated
understandings of compassion and empathy, yet, as Nussbaum
(2001) asserts, teachers must not let their empathy translate into
lower expectations or feelings of pity.

School leaders work in neoliberal contexts shaped by the 5 C’s of
conservatism, conformity, competition, conventions and commerce
(Sellars and Imig, 2021). One of the ways in which the 5 C’s are
challenged by school leaders is through their acts of care as their
primary focus, and what underpins their relationships with students
and families. Engagement with ‘pedagogies of love’ (Sellars & Imig,
p. 1-12 ; Arar et al., 2018; Arar et al., 2020; Gidley, 2016;), are
those which prioritise children’s emotional and mental wellbeing in
preparation for academic success. These pedagogical strategies have
the potential to support improved outcomes for the students and
mediate the impact of trauma and loss as they are founded on
building positive caring relationships which contribute to the healing
process. Developing school cultures or an ethos with an emphasis
on care and belonging is not only instigated, but maintained, by the
influences of the beliefs and values of these school leaders, often with
an awareness of the tensions created by the compliances they are
mandated to observe and navigate. Another aspect of navigating
policies is to focus on the people as individuals to minimise the focus
on competition, compliance, conservatism, and conformity. By
responding to the unique lived experiences of students and families,
school leaders can make decisions that help meet individual needs
and create schools as places of belonging. It is in this area that school
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leaders found a need to reach beyond the school gates. The inclusion
of entire families and communities proved to be of great importance,
as did support from the host societies. This included places of
worship, charities, groups of interested community members and
local sporting groups, in addition to education professionals such as
counsellors, speech pathologists, occupational therapists and
specialist advisory teams. This approach of prioritising the families in
addition to the students themselves allowed these school leaders to
integrate their students more successfully into their schools and into
the local communities.

Conclusion

Identifying a pool of school leaders for this research who think they
have effectively created places of wellbeing and belonging for children
and families with refugee and asylum-seeker backgrounds was a
challenge. This reality is both a warning about the limited depth and
breadth of education and professional development school leaders
receive and a reminder of just how difficult and complex the role of
school leader truly is. As the global diaspora is showing no signs of
abating and schools will continue to receive families who have
suffered displacement, loss and trauma, it is imperative that school
leader and educator preparation programs work to prepare a
generation of teachers and leaders capable of meeting this challenge.
This research makes clear that beginning with a focus on care is a
start in the right direction.

References

Alder, M. (1993). The Meaning of 'School Ethos'. Westminister
Studies in Education, 16, 59-69.

Alemi, Q., & Stempel, C. (2018). Discrimination and distress among
Afghan refugees in northern California: The moderating role of pre-
and post-migration factors. PLoS One, 13(5), e0196822.
doi:10.1371/journal.pone.0196822

Arar, K., Orucu, D., & Kucukcayir, G. (2018). These Students Need
Love and Affection: Experience of a Female School Leader With the
Challenges of Syrian Refugee Education. Leading and Managing,
24(2), 28-43.

Arar, K., Orucu, D., & Waite, D. (2020). Understanding leadership for
refugee education: introduction to the special issue. International
Journal of Leadership in Education: Theory and Practice, 23(1), 1-6.
https://doi.org/https://doi.org/10.1080/13603124.2019.1690958

Displaced Voices: A Journal of Migration, Archives and Cultural Heritage.

62



Pockets of Positivity Maura Sellars & Scott Imig

Beiser, M. (2009). Resettling Refugees and Safeguarding their Mental
Health: Lessons Learned from the Canadian Refugee Resettlement
Project. Transcultural Psychiatry, 46(4), 539-
583. https://doi.org/10.1177/1363461509351373

Berry, J. W. (1997). Immigration, Acculturation, and Adaptation.
Applied Psychology, 46(1), 5-34. doi:10.1111/j.1464-
0597.1997.tb01087.x

Berry, J. W. (2005). Acculturation: Living successfully in two cultures.
International Journal of Intercultural Relations, 29(6), 697-712.
doi:10.1016/j.ijintrel.2005.07.013

Berry, J. W. (2008). Globalisation and acculturation. International
Journal of Intercultural Relations, 32(4), 328-336.
doi:10.1016/j.ijintrel.2008.04.001

Cochran-Smith, M. (2010). Toward a theory of teacher education for
social justice. In Second international handbook of educational
change (pp. 445-467). Springer, Dordrecht.

Correa-Velez, 1., Gifford, S. M., & Barnett, A. G. (2010). Longing to
belong: social inclusion and wellbeing among youth with refugee
backgrounds in the first three years in Melbourne, Australia. Soc Sci
Med, 71(8), 1399-1408. doi:10.1016/j.socscimed.2010.07.018

De Bellis, M. (2005). The Psychobiology of Neglect. Child
Maltreatment, May(2), 150-172.

De Bellis, M. (2010). Developmental Traumatology: A Commentary
on the Factors for Risk and Resiliency in the case of an adolescent
Javanese Boy. In C. Worthman, P. Plotsky, D. Schechter, & C.
Cummings (Eds.), Formative Experiences: The iNteraction of caring,
culture and developmental psychbiology. New York: Cambridge
University Press.

De Leersnyder, J., Mesquita, B., & Kim, H. S. (2011). Where Do My
Emotions Belong? A Study of Immigrants’ Emotional Acculturation.
Personality and Social Psychology Bulletin, 37(4), 451-463.
doi:10.1177/0146167211399103

Donnelly, C. (2000). In Pursuit of School Ethos. British Journal of
Educational Studies, 48(2), 134-154. doi:10.1111/1467-8527.t01-1-
00138

Dooley, K., & Thangaperumal, P. (2011). Pedagogy and participation:
literacy education for low literate refugee students of African origin in
a western school system. Language and Education, 25(5), 385-397.

Displaced Voices: A Journal of Migration, Archives and Cultural Heritage.

63



Pockets of Positivity Maura Sellars & Scott Imig

Dryden-Peterson, S. (2017). Refugee education: Education for an
unknowable  future. Curriculum  Inquiry, 47(1), 14-24.
doi:10.1080/03626784.2016.1255935

Due, C., Riggs, D. W., & Augoustinos, M. (2013). Research with
children of migrant and refugee backgrounds: A review of child-
centered research methods. Child Indicators Research, 7(1), 209-
227. https://doi.org/10.1007/s12187-013-9214-6

Edgeworth, K. (2014). Black bodies, white rural spaces: disturbing
practices of unbelonging for 'refugee' students. Critical Studies in
Education. doi:10.1080/17508487.2014.956133

Eisenberger, N. (2012). The pain of social disconnection: examining
the shared neural underpinnings of physical and social pain. . Nature
Reviews Neuroscience,, 1, 421-434.

Elliott, S., & Yusuf, I. (2014). ‘Yes, we can; but together’: social
capital and refugee resettlement. Kotuitui: New Zealand Journal of
Social Sciences Online, 9(2), 101-110.
doi:10.1080/1177083x.2014.951662

Erikson, F. (1987). Conceptions of School Culture. Education
Administeration Quarterly, 23(4), 11-24.

Ferfolja, T. (2009). The Refugee Action Support program: Developing
understandings of diversity. Teaching Education, 20(4), 395-407.
doi:10.1080/10476210902741239

Foucault, M. (1991). Governmentality. In B. Burchell, G. Gordon, &
B. Miller (Eds.), The Foucault Effect: Studies in Governmentality.
Chicago: Chicago University Press.

Gatrell, P. (2017). Refugees and refugee studies. Nationalities
Papers, 45(6), 1189-1198. doi:10.1080/00905992.2017.1355359

Gay, G. (2018). Culturally responsive teaching: Theory, research,
and practice. Teachers College Press. New York.

Gidley, J. (2016). Postformal Education: a philosophy for complex
futures. Springer.

Glover, D., & Coleman, M. (2005). School Culture, Climate and Ethos:
Interchangeable or Distinctive Concepts. Journal of In- Service
Education, 31(2), 251-272. doi:10.1080/13674580500200278

Green, M., Emery, A., Sanders, M., & Anderson, L. (2016). Another
Path to Belonging: A Case Study of Middle School Students’
Perspectives. The Educational and Developmental Psychologist,,
33(01), 85-96.

Displaced Voices: A Journal of Migration, Archives and Cultural Heritage.

64



Pockets of Positivity Maura Sellars & Scott Imig

Guo, Y., Maitra, S., & Guo, S. (2021). Exploring initial school
integration among Syrian refugee children. International
Migration, 59(6), 172-185. https://doi.org/ 10.1111/imig.12829

Habermas, J. (1974). Theory and Practice. London: Hienemann.

Harrison, N., Burke, J., & Clarke, I. (2020). Risky teaching:
developing a trauma-informed pedagogy for higher
education. Teaching in Higher Education, 1-
15. https://doi.org/10.1080/13562517.2020.1786046

Hart, R. (2009). Child refugees, trauma and education: Interactionist
considerations on social and emotional needs and
development. Educational Psychology in Practice, 25(4), 351-
368. https://doi.org/10.1080/02667360903315172

Hatoss, A., & Huijser, H. (2010). Gendered barriers to educational
opportunities: resettlement of Sudanese refugees in Australia.
Gender and Education, 22(2), 147-160.

Imig, S., Sellars, M., & Fischetti, J. (2021). Creating Spaces of
Wellbeing and Safety for Students with Refugee and Asylum Seeker
Experiences: Lessons from School Leaders. Abington, UK: Routledge.

Imig, S, Koziol, S., Pilato, V., & Imig, D. (2009). Teacher certification
and credentials: From a focus on qualification to a commitment to
performance. International Handbook of Research on Teachers and
Teaching (pp. 141-157). Boston: Springer.

Immordino-Yang, H., & Feath, M. (2010). The Role of Emotion and
Skilled Intuition in Learning. In D. Sousa (Ed.), Mind, Brain and
Education:  Neuroscience Implications for the Classroom.
Bloomington IN: Solution Tree Press.

Johnson, T. P. (2014). Snowball Sampling: Introduction. Wiley
StatsRef: Statistics Reference Online.
https://doi.org/10.1002/9781118445112.stat05720

Kemmis, S., Wilkinson, J., Edwards-Groves, C., Hardy, 1.,
Grootenberger, P., & Bristol, L. (2014). Changing Practices, Changing
Education. Singapore: Springer.

Lau, W., Silove, D., Edwards, B., Forbes, D., Bryant, R., McFarlane,
A., . . . O'Donnell, M. (2018). Adjustment of refugee children and
adolescents in Australia: outcomes from wave three of the Building a
New Life in Australia study. BMC Med, 16(1), 157.
doi:10.1186/s12916-018-1124-5

Displaced Voices: A Journal of Migration, Archives and Cultural Heritage.

65



Pockets of Positivity Maura Sellars & Scott Imig

Leithwood, K., & Janzi, D. (1990). Transformational Leadership: How
Principals Can Help Reform School Cultures. Paper presented at the
Annual Meeting of the Canadian Association for Curriculum Studies,
Victoria, British Columbia, Canada.

Maslow, A. (1943). A theory of Human Motivation. Psychological
Review, 50(4), 370-396.

Masten, C., Eisenberger, N., Pfeifer, ]., & Dapretto, M. (2010).
Witnessing peer rejection during early adolescence: Neural correlates
of empathy for experiences of social exclusion. . Social Neuroscience,
5(5-6), 496-507.

Matthews, J. (2008). Schooling and settlement: Refugee education in
Australia. International Studies in Sociology of Education, 18(1), 31-
45. doi:10.1080/09620210802195947

McBrien, J. L., & Ford, J. (2012). Serving the needs of refugee
children and families through a culturally appropriate liaison service.
In F. McCarthy & M. Vickers (Eds.), Refugee and immigrant students:
Achieving equity in education (pp. 107-126). Charlotte, NC:
Information Age Publishing, Inc.

McLaughlin, T. (2005). The Educative Importance of Ethos. British
Journal of Educational Studies, 53(3), 306-325. doi:10.1111/j.1467-
8527.2005.00297.x

Nawyn, S. J. (2006). Faith, Ethnicity, and Culture in Refugee
Resettlement. American Behavioral Scientist, 49(11), 1509-1527.
doi:10.1177/0002764206288462

Noddings, N. (2005). The Challenge to care in schools; an alternative
approach to education (2nd ed.). Teachers College Press. New York.

Noddings, N. (2012). The Philosophy of Education. Westview Press.

Nussbaum, M. (2001). Upheavals of Thought: The Intelligence of
Emotions. Cambridge University Press. Cambridge.

Oikonomidoy, E. (2009). The multilayered character of newcomers’
academic identities: Somali female high-school students in a US
school. Globalisation, Societies and Education, 7(1), 23-39.
doi:10.1080/14767720802677358

Rutter, J., & Jones, C. (Eds.). (1998). Refugee Education: Mapping
the Field. Sterling VA: Stylus Publishing.

Said, E. (1978). Introduction. In Orientalism (8 ed.). New York:
Vintage Books.

Displaced Voices: A Journal of Migration, Archives and Cultural Heritage.

66



Pockets of Positivity Maura Sellars & Scott Imig

Schatzki, T. (2017). Practices and learning. In P. Grootenboer, C.
Edwards-Groves, & S. Choy (Eds.), Practice theory perspectives on
pedagogy and education. Praxis, diversity and contestation. Springer.

Sellars, M. (2017a). Reflective practice for teachers. London: Sage.

Sellars, M. (2017b). 'Schools as institutes of acculturation: A question
of belonging', . Turkish Online Journal of Educational Technology,,
843-846.

Sellars, M. (2020a). Educating Students with Refugee and Asylum
Seeker Experiences: Commitment to Humanity. Berlin: Verlag
Barbara Budrich.

Sellars, M. (2021). Being and Belonging: Developing Inclusive Ethos.
International Journal of Leadership in  Education, 1-24.
doi:10.1080/13603124.2021.1942994

Sellars, M. (2021b). Integrating Students with Refugee and Asylum
seeker Backgrounds into school: Teachers Perspectives. In M. Carmo
(Ed.), Education Applications and Developments VI (Vol. VI). Lisboa,
Portugal: InScience Press.

Sellars, M. (2021c). Planning for belonging: Including refugee and
asylum seeker students. Journal of Refugee  Studies.
doi:10.1093/jrs/feab073

Sellars, M., & Imig, D. (2021). Pestalozzi and pedagogies of love:
pathways to educational reform. Early Child Development and Care,
1-12. https://doi.org/10.1080/03004430.2020.1845667

Sellars, M., & Imig, S. (2020). The real cost of neoliberalism for
educators and students. International Journal of Leadership in
Education, 1-13. doi:10.1080/13603124.2020.1823488

Sellars, M., & Imig, S. (2021). School leadership, reflective practice,
and education for students with refugee backgrounds: a pathway to
radical empathy. Intercultural Education, 1-13.
doi:10.1080/14675986.2021.1889988

Solvason, C. (2005). Investiagting Specialist School Ethos...... Or Do
You Mean Culture? Educational Studies, 31(1), 85-94.
doi:10:.1080/0305569042000310985

Thomas, M. S., Crosby, S., & Vanderhaar, J. (2019). Trauma-
Informed Practices in Schools Across Two Decades: An
Interdisciplinary Review of Research. Review of Research in
Education, 43(1), 422-
452. https://doi.org/10.3102/0091732x18821123

Displaced Voices: A Journal of Migration, Archives and Cultural Heritage.

67



Pockets of Positivity Maura Sellars & Scott Imig

Thompson, S. K. (2012, March 13). Sampling, 3rd Edition.
Wiley.com. Retrieved January 9, 2022, from
https://www.wiley.com/en-us/Sampling%?2C+3rd+Edition-p-
9780470402313

United Nations High Commission for Refugees. (2020). Figures at a
glance. Retrieved June 11, 2021 from https://www.unhcr.org/en-
au/figures-at-a-glance.html

Wang, W., Vaillancourt, T., Brittain, H. L., McDougall, P., Krygsman,
A., Smith, D., . . . Hymel, S. (2014). School climate, peer
victimization, and academic achievement: results from a multi-
informant study. Sch Psychol Q, 29(3), 360-377.
doi:10.1037/spg0000084

Ward, C., & Kus, L. (2012). Back to and beyond Berry's basics: The
conceptualization, operationalization and classification of
acculturation. International Journal of Intercultural Relations, 36(4),
472-485. doi:10.1016/j.ijintrel.2012.02.002

White, J., de Quadros, A., & Kelman, D. (2017). Belonging and
rejection: racism, resistance and exclusion. International Journal of
Inclusive Education, 21(11), 1081-1082.
doi:10.1080/13603116.2017.1350315

Wilkinson, L. (2002). Factors Influencing the Academic Success of
Refugee Youth in Canada, Journal of Youth Studies, 5:2, 173-
193, DOI: 10.1080/13676260220134430

Displaced Voices: A Journal of Migration, Archives and Cultural Heritage.

68



